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ABSTRACT

One important emerging issue for the Association of the Registrars of Universities and Colleges of Canada (ARUCC) is the growing number of requests for credit transfer from students who have previously studied at confessional liberal arts colleges and universities, Bible colleges and seminaries. How should public universities and colleges deal with these requests in these postmodern times? Why do students from such schools most often want to pursue further studies at public universities? How can their educational and career goals be best served? Why are some members of the Canadian higher education community still opposed to granting such credit transfers? How can their concerns be addressed responsibly? Why bother? What have been the campus life and academic influences of such transferring students in those universities that have welcomed them with generous credit transfer policies? What provincial variations exist now across Canada on these matters? How do Canadian confessional institutions vary in their academic rigour and educational philosophies? How should various types of “accreditation” impact these discussions?  By what criteria might public university academic personnel evaluate courses (and programs) that the confessional institutions or their students might request for credit transfer? How likely is it that these issues will be emerging with greater frequency and intensity in the future? Some 28 years of such discussions with several Canadian confessional institutions at a number of Canadian public universities serve as experience background for this presentation. Some dozen or more objections to and issues concerning proposals for Canadian public universities’ adopting generous credit transfer policies students from Canadian confessional institutions will be examined and evaluated, with a welcome for dialogue with others in the session.

The following remarks will seek to respond to a series of questions that participants in this session may wish to ask. At the end of the presentation there will be opportunity to query further on these or any related issues.

1. What are “confessional” universities, colleges and seminaries?

Briefly, these are post-secondary educational institutions that function on the basis of a shared religious perspective, a shared religious “confession;” they are universities, colleges and seminaries that are somehow “faith-based.” As used in this paper “seminaries” are graduate-level institutions, all offering masters degree programs, some offering doctoral degree programs. Some of these use terms like “graduate school,” “theological college,” “divinity school” or simply “college” in their names, rather than “seminary.” Some Roman Catholic high schools in various parts of the world are also called “seminary” or “college,” but in Protestant circles the term “seminary” is limited to graduate-level institutions and “college” is usually limited to post-secondary under-graduate-level institutions, though some graduate-level institutions also use this term in their names, following a European model.

Across North America post-secondary confessional colleges and seminaries are mostly Christian institutions, though there are also a small number of Jewish and Muslim institutions here. In other parts of the world there are various post-secondary education institutions focused on other faiths. Many, but not all, ask that all their faculty and administrators annually affirm support of the institution’s confessional commitments (e.g., a statement of faith and/or a faith-based code of conduct). 

There are also many “church-related” post-secondary education institutions in Canada, 141 of which participated in Peter Rae’s 1995 mail and telephone survey. In 1994-95 they enrolled 42,491 FTE students, about 7.5% of Canada’s post-secondary enrollment that year (Rae, 121, 157). Rae’s “map” of these institutions reveals a wide spectrum of characteristics on many dimensions, including the degree to which they currently function as confessional institutions. Some of them clearly are not as “confessional” today as they were at earlier stages of their operations before being largely secularized, though they may continue to have some loose connection with some faith community, which really does not significantly determine the shape of their current educational functioning. The institutions that still function as seriously “confessional” institutions report a wide variety of relationships to Canada’s public universities (which is often a significant means of “accreditation” for them). 

Some are AUCC members, others are federated with or affiliated with or teaching stations of public universities, some have credit transfer arrangements with public universities, and some desire no connections whatever with public universities. Of the 141 “church-related” post-secondary education institutions in Rae’s study, 20 were Roman Catholic, 26 were mainline Protestant, 89 were evangelical Protestant, and 6 were “other/none.” Repeatedly Rae notes the lack of attention that this church-related sector of Canadian higher education has received from researchers, media and government leaders.

Students of the history of higher education in Canada know that a large majority of the current members of the Association of Universities and Colleges in Canada (AUCC) were founded as confessional institutions and in many cases were operated as such for many decades before being secularized. Some AUCC schools continue to operate as confessional institutions today.

Granted, to many secular university and college educators confessional education is an alien world. They may know that there are such universities, colleges and seminaries, but they have no personal experience as a student, faculty member or administrator in such schools and may have no basis on which to imagine what such schools are really like. Likely a century ago, there would have been virtually no university and college educators in Canada, the US or Europe for whom confessional education was an alien world. In recent decades, the proportion of such university and college educators for whom confessional education is an alien world has been growing dramatically in Canada, the US and Europe as our cultures are increasingly secularized. Hence, the need for this session.

2. Why is this an important emerging issue for ARUCC?

Significantly, increased interest to facilitate maximum credit transfer in Canada’s post-secondary education sector began with the 1993 Joint Declaration—Future Directions for the Council of Ministers of Education, Canada, which called for reductions in barriers to portability of higher education credits. This was followed by the 1995 Pan-Canadian Protocol on the Transferability of University Credits. The February 28-March 1, 2002 “National Roundtable on Articulation Agreements in Canada” in Ottawa was a recent step in the same direction, sponsored by the Canadian Alliance of Education and Training Organizations (CAETO, 2002 -- www.caeto.ca). This National Roundtable on Articulation Agreements was a follow-up exercise on a national survey of such agreements done by CAETO in 2000-2001. “CAETO is an umbrella association serving to facilitate networking and collaborative and cooperative work between our members across the education and training sector, and with other education and training, private, community and governmental partners.” The CAETO national survey found that not all learning institutions accept the ideal of a “seamless web” of educational opportunities in Canada. The confessional education sector has also encountered similar reluctance to embrace the ideal of a “seamless web” of educational opportunities in Canada. 

The CAETO national survey respondents noted such inhibiting factors as “a lack of trust and mutual respect among educators; the negative attitude of many educational authorities, especially universities, to quality in other parts of the education system; a lack of information about articulation agreements and learner success; few financial or policy incentives; and awkward administrative and governance arrangements” (CAETO, 2001, 3).  The confessional education sector has had similar experiences.  

In its Fall 2001 report Brain Gain: The Economic Benefits of Recognizing Learning and Learning Credentials in Canada the Conference Board of Canada estimated that “the failure of employers, post-secondary institutions and professional associations to give Canadian workers appropriate credit for their skills costs as much as $6 billion annually in lost income.”

The values and objectives of the laudable Pan-Canadian Protocol agreement by the Council of Ministers of Education, Canada still need to be extended to Canada’s confessional post-secondary institutions. The same observation is sadly true for the work to date of CAETO. Hopefully these gaps can soon be closed.

Several current trends among confessional schools and their supporting constituencies have also generated growing interest in students from these schools requesting credit transfers to public universities and colleges. One is that while many mainline denominations are “in obvious decline,” many more “orthodox, conservative” denominations are growing (Hunter, 2002; cf. Bibby, 2002). These growing conservative churches are increasingly sensing the need to recommend confessional post-secondary education to their youth and are increasingly employing graduates from such institutions in their expanding and more diversified ministries at home and abroad. 

Hence, many Canadian confessional schools are growing in size, academic sophistication and program breadth. For example, Trinity Western University, Langley, B.C. has experienced new record enrollments in 38 of their 40 years of history. Many of Canada’s Bible colleges and seminaries are substantially larger today than they were even a decade or two ago. Some of these now have higher proportions of Ph.D. faculty teaching undergraduate courses than is true of some of Canada’s large public universities. Some of Canada’s Bible colleges are offering degree programs in business, education and social work. Some of Canada’s seminaries are offering graduate degree programs in counselling, education, leadership, chaplaincy and youth work. 

Graduates of these programs are wanting to pursue further professional education in fields such as counselling, education, leadership, social science, criminology, law, medicine, recreation and wellness studies, engineering, architecture, traditional humanities, and physical sciences, etc. such as they can find only (or primarily) in public universities.

The growing needs for life-span learning and career shifts are accelerating the frequency of such credit transfer requests. Some cultural analysts talk of high school grads today needing to plan to change careers about five times in their working lives. Many graduates from Canadian confessional schools may have served for a time in some professional religious ministry (e.g., pastoring, missions, music, youth ministries, camping, etc.) and later feel led into new careers for which they need further professional education in fields such as they can enter only with credentials from public universities. 

Another trend is that some Christian high school grads prefer some studies in a Bible college (after a dozen or more years of secular public education) out of a desire for a more articulate grounding in their faith before they decide which career track to pursue. When they choose a career track, it is not always one for which they can earn the necessary credentials at a Bible college or seminary. However, when they enter a public university they still want appropriate recognition for the post-secondary education they have already completed.

Also, our postmodern ethos has made overt spirituality more socially acceptable, especially on TV, especially overt non-Christian spirituality. The taboo on religion in the public square is now considered by many to be a part of the discarded Enlightenment “modernism” of a by-gone generation. This recent cultural trend has prompted some students from confessional schools to be bolder to expect appropriate credit transfer recognition for the post-secondary education they have already completed.

3. Why should ARUCC members bother with this issue?

Given the importance of a genuine practical “customer service” orientation that is so vital to the success of all kinds of enterprises in free democratic societies, ARUCC members are normally concerned to help students achieve the best possible education to suit their unique educational needs. Part of that commitment can normally be expected to be expressed in dealing with credit transfer requests most expeditiously and fairly, including those coming from students transferring from confessional institutions.

Those public universities and colleges that have developed generous credit transfer policies for students transferring from confessional institutions consistently find that many of these students become their best students during their time at these public universities and colleges and their star graduates when they leave. Some universities that have specially noted this observation are the University of Waterloo, the University of Manitoba, the University of Winnipeg, the University of Saskatchewan, Brandon University, and the University of Regina, Faculty of Education. Privacy policies make this dimension hard to track statistically, but faculty and administrators at these universities have reported these observations to me personally. Their reports consistently express how remarkably the quality of academic life on their campuses was enriched by the presence of these transferring students. Those public universities and colleges that have not developed generous credit transfer policies for such students simply fail to recognize what benefits they are missing in these areas.

For example, the University of Waterloo prides itself for its reputation for educational innovation and high academic standards. One of these very successful innovations is that in the past three decades it has sent enrollment representatives to most of Canada’s larger accredited Bible colleges to recruit transfer students to the University of Waterloo. In a recent brochure they used in this tour they say, “We are pleased to receive applications from Bible College students because over the years they have proven to be very successful students.” In this way this university has recruited many of its most outstanding award-winning university graduates.

4. Why are some Canadian post-secondary educators opposed to their institutions’ adopting generous credit transfer policies for such students, and how can ARUCC members respond to their objections?

Responsible ARUCC members will want to inform themselves of the issues here, not only by their participation in this conference session, but also by the careful reading of and reflection upon two McGill-Queens University Press monographs written by Canadian philosopher of education Elmer John Thiessen of Medicine Hat College. The first of these is Teaching for Commitment: Liberal Education, Indoctrination and Christian Nurture (1993) based partly on his 1980 Ph.D. dissertation at the University of Waterloo. The second is In Defense of Religious Schools and Colleges (2001) in which he begins most of his 13 chapters with an actual case of the issue under discussion taken from educational history in Canada, the US or Britain. He ends these chapters with “practical implications that follow from the philosophical treatment of the problem under consideration” (2001, 6). In the following discussion I will not follow Thiessen’s organization of the issues relevant to our present topic, though so doing could generate a very fruitful discussion.

a. The taboo on religion in the public square 

It is quite understandable that many of our cultural elites, including public university educators are concerned to keep all matters relating to personal exercise of religious faith and practice as strictly private, often out of a concern to maintain positive interpersonal relations in the public square. For some Canadian post-secondary educators this means that any “committed” treatments of religious matters (such as confessional institutions are by their very nature committed to do) must be strictly tabooed in post-secondary education, if it is to be recognized as of university level as understood in Canada today.

On the other hand, this taboo is now considered by many in our postmodern times to be a part of the discarded Enlightenment “modernism” of a by-gone generation.

b. “Positive Pluralism” and the charge of intolerance
A quote of just one of Thiessen’s many arguments may be helpful here.


There is one final conceptual error underlying the tendency to associate the religious commitment of religious schools with intolerance. It is often assumed that the only way to be tolerant is to adopt a relativist position with regard to truth. Indeed, historically liberalism has often associated tolerance with scepticism and relativism. This assumption is clearly found in the Alberta Report [Nov., 1997] as well as in the Swann Report [Britain, 1991] and is in part the basis of their opposition to independent religious schools. What is being suggested in these reports is that tolerance is necessarily linked with an epistemology which states that there is no right way, that different positions are equally positive or excellent, that there is flux in the marketplace of ideas, and thus we should avoid a blind and narrow commitment to a particular position. In other words, the only adequate foundation for religious tolerance is the acceptance of epistemological relativism. To be tolerant is to be a relativist.


To show that epistemological relativism is unsound is beyond the scope of this chapter. More to the point is Newman’s [1982] claim that the association of religious tolerance with relativism conflicts with the true nature of tolerance. Religious tolerance, as we have seen, presupposes disagreement, and hence a negative attitude towards the beliefs of the person one is being tolerant towards. But, epistemological relativism undercuts the very possibility of having a negative attitude towards others’ differing beliefs. As such it makes the virtue of tolerance impossible. Tolerance is therefore replaced with indifference. But to be indifferent to the convictions of others is to fail to respect them as persons.


There is another way to approach this last misconception involving the association of tolerance with scepticism and relativism. In effect those making such an association are suggesting that mere tolerance is not enough. What is needed is a more positive attitude to other religions -- we might call it “positive pluralism.” What is required is a “positive” and complete acceptance, even a welcoming or a “celebration” of religious differences. This emphasis is invariably coupled with a supposedly more “positive” attitude concerning the epistemological status of religious belief systems where all religions are viewed as equally valid and where narrow categorizations of religions as superior/inferior, or true/false, are avoided. It is this quite different notion of “positive pluralism” which is implicit in the Swann Report and in the report of the Alberta Committee.


The basic problem with “positive pluralism” is that it fails to take religious commitment seriously. The major Western religions are exclusivisitic in that each holds itself up as the true and/or the best religion, as well as universalisitic in that each seeks to bring all human beings over to its side. They simply cannot adopt an attitude of “positive pluralism” which vitiates such exclusivism and universalism. To foist a supposedly “positive” type of pluralism onto religions is in fact an expression of intolerance at its worst (Thiessen, 2001, 50-51).

The “positive pluralism” that includes a “complete acceptance, even a welcoming or a ‘celebration’ of religious” perspectives is what John K. Simmons of Western Illinois University calls “neutral enthusiasm,” a label under which he has promoted Wicca in his university religion classes.

Thiessen goes on to show how “positive pluralism” is self-contradictory in that while it objects to any “categorizations of religions as superior/inferior, or true/false, it suffers from the same sort of categorizations when it objects to exclusivistic religions or confessional approaches to religious education.”

If indeed secular universities in many of their departments, especially in their Religious Studies departments, advocate this kind of intolerant “positive pluralism,” can ARUCC officers understand why many of Canada’s faith communities prefer confessional post-secondary education for their students, in part because it does not practice such intolerance? Can ARUCC officers further understand why those same faith communities wish that Canada’s secular universities would recognize for credit transfer and degree recognition the confessional post-secondary education that their students have already completed?

c. Anti-clericalism
Some Canadian post-secondary educators for various reasons carry a distinctly anti-clerical attitude that colors their dealings with such questions as how credits from confessional education institutions should be evaluated. Granted, in the past two decades there have been too many stories in the media concerning physical and sexual abuse in religious residential schools and scandals involving clergy from many denominations plus financial and sexual scandals involving high profile televangelists. 

Of course, moral failures have beset virtually every vocational domain of our culture in recent decades, but such failures in the non-clergy domains tend not to generate such antipathies as do failures in religious institutions. On the other hand, it is not fair to penalize students from confessional institutions for the negative biases of educational leaders who develop anti-clerical sentiments for whatever reasons those sentiments may have arisen.

d. The ideal of liberal autonomous education vs the myth of indoctrination in confessional schools.
Thiessen (1993, 34 – 58) summarizes the history of the changing ideals of “liberal” education. The oratorical conception of “liberal” education of the gentleman free by virtue of having leisure viewed “education” and “indoctrination” as roughly synonymous well into the twentieth century. Its aim was to teach students virtue and a body of truth already known, so that they might function effectively as free citizens. 

In contrast, the later “liberal-free ideal” of Enlightenment liberal education focused on autonomous freedom from tradition and standards, a never-ending search for truth, rationality, critical skepticism, tolerance, egalitarianism, individualism, and freedom from religion. “Not truth, but the search for truth is viewed as desirable.” In the tensions between these two conceptions of “liberal” education clearly the confessional institutions lean toward the oratorical conception, with significant commitments to elements of the “liberal-free ideal” as well, but the public universities lean toward the “liberal-free ideal” conception, with significant commitments to elements of the oratorical conception as well. Thus, what constitutes “indoctrination” and how this is evaluated will naturally be viewed differently by these two groups.

Hence, in the perspective of some public university faculty and administrators, “proper” university level education (“liberal-free ideal”) must be in principle impossible in faith-based or confessional institutions, whose education must involve “indoctrination” of the authoritarian, enslaving and undemocratic kind which self-respecting secular universities could never endorse. To them the very idea of a Christian liberal education seems clearly to be a contradiction in terms.

It is understandable that many secular university Religious Studies faculty consider the only legitimate approach to Religious Studies is that of an “academic” study of religious phenomena, experiences and beliefs as one aspect of human behavior. This view argues that only an “objective, scientific, critical” study of religious phenomena has a legitimate place in the mandate of the modern secular university, i.e., that the modern secular university has no room for “theological” (i.e., a committed, advocacy) study of religious phenomena (e.g., Wiebe, 1981, 1991, 1998). But this latter perspective is exactly what most Christian universities and all Bible colleges and evangelical seminaries practice by their very nature and missions.

How might ARUCC officers respond to such perspectives? In the days following the events of 9-11-01 was it not quite remarkable how suddenly civic leaders and the media were prompted to encourage the public to go to their churches, synagogues, temples and mosques to pray to God for healing of their own terrible traumas and those of the world? Such pleas in the public square have long been regarded by “modernists” as out of order.

Social analysts have observed a dramatic turn of our generation, especially our “millennial” youth, in the direction of reflection on transcendent, spiritual and eternal destiny concerns, especially since 9-11-01. Could it be that confessional educators are at a distinct advantage over their secular counterparts in addressing such concerns? Could it be that civic leaders and media elites by their exhortations to pray may have recognized this or something close to this? Could it be that the events of 9-11-01 suddenly exploded the myth that all religions are “equally valid,” a myth that public institutions have helped perpetuate by their “critical study of religion” and “positive pluralism”? Surely most responsible academics can see a significant difference between Mother Teresa’s way of worshipping God by serving the needs of the poor in contrast to Osama bin Laden’s way of worshipping Allah by calculating in advance of 9-11-01 his estimate of the loss of life and property via his use of hijacked passenger airliners as bombs. Surely bin Laden’s joyful and laughing rehearsal of his plans and their success beyond his expectations, interspersed with repeated “Thanks to Allah,” on the tape released 12-13-01 exploded the myth that all religions are equally valid. Might these observations also prompt a “critical” re-evaluation of the assumptions of the “critical study of religion,” and of the refusal to grant credit transfer requests from confessional institutions who are rejected as purveyors of “indoctrination”?

Responsible ARUCC members will want to pursue these issues for themselves substantially beyond the limited time available here, by their careful reflection upon the two Thiessen monographs indicated above.

e. The ideal of public university educators for a radical academic freedom.
Given their confessional nature, the radical academic freedom held by secular educators as an absolute value does not fit in “confessional” institutions where faculty often sign statements of faith at the point of their hiring and following and where faculty and students often agree to a code of conduct reflective of their institutional missions. Small wonder that so many secular university personnel recoil at the very name of any institution that dares to call itself a “Christian university,” or “Bible college” or “seminary.” [More on this later]

f. Antipathies to evangelical (“fundamentalist”) Christianity.
Secular university personnel sometimes express antipathies to evangelical (“fundamentalist”) Christianity, with its commitment to biblical inspiration (including a claim to know and propagate God’s eternal truth, a belief in the propositional inspiration and divine authority of the Bible, the validity of its miracle accounts,) and the belief that Jesus Christ was and is God incarnate. Adding to its distance from some secular educators’ assumptions are evangelical Christianity’s views on creation, homosexual behavior, and personal salvation, plus its rejection of social evolutionary understandings of the history of all human religions (cf., Armstrong, 1994) and therefore the conviction that all religious belief systems ought to viewed as “equals.”  Confessional institutions represent the ideological opposite of many of the most dearly held beliefs promoted at secular universities, such as respect for and acceptance of all religions as equally valid (but private) beliefs.

Candace de Russy, is a trustee of the State University of New York and an advisory board member of the Foundation for Individual Rights in Education. In a recent Chronicle Review article (2002), she articulates the hope that “the discrimination against religious believers in higher education will end, because the principles of truth and freedom carry more resonance than the claims of the new despotism masquerading under the slogans of nondiscrimination and diversity.” She also argues that “The freedom to learn must allow for committed believers on the faculty to bring religious wisdom to bear on the whole range of questions, touching on all aspects of the social sciences and humanities.” She further argues that students and professors in public universities should “be evaluated based not on their religious identity but on their scholarly merits.” ARUCC members will hopefully do the same in evaluating requests for credit transfer from confessional institutions. 

She notes that “the arrogant rejection of the creeds of Christians, Jews, and Muslims as unworthy of respect in academe, is a fanciful conceit that rests no on scientific argument but rather upon a faith in secularism as religion, in the tradition of August Comte’s ‘religion of humanity.’” In her view, in this attempt “to obliterate religion from the academy, such secularism serves to distort the accuracy, coherence, and completeness of all knowledge” and thus the universities and society “become dehumanized.”

g. Antipathies to evangelical confessional integration with “general education” studies.
Since evangelical confessional universities and colleges usually ask all their general education faculty to integrate their Christian commitments and perspectives into their non-religious courses (cf., Hiebert and Hiebert, 1992), secular universities are sometimes understandably reluctant to recognize these courses for credit transfer. On one occasion some 26 years ago a secular university Dean of Arts (at a formerly confessional university) asked me if (as Academic Dean of a confessional college) I could estimate how much of our college’s Introductory Psychology course was given to such integration of the professor’s evangelical Christian commitments and perspectives.  His proposal was to delete that part from our students’ credit transfer and recognize the rest of the course for credit transfer to his university. To him, this compromise seemed reasonable. However, he seemed to be oblivious to the fact that most (if not all) of the faculty at his university also promoted their own world-view perspectives in their courses, according to the consistent reports to me of our college’s alumni studying there at the time.

Some point out that “there is no such thing as non-confessional education,” given that neutrality is not possible. Thiessen argues that since all education is value laden, “Confessional education is in fact inescapable.” He further argues: 

The stance of neutrality may be professionally inappropriate, when countering prejudice, for example. Neutral teaching undermines the quality of teaching, making it dull. Further, neutrality on the part of the teacher is a betrayal of the teacher’s own personhood. Teachers too are situated within a present and a particular, and to deny this entails a level of hypocrisy. Finally, neutrality is impossible because the selection of material, manner of presentation, the handling of questions and discussion, all reflect a particular viewpoint (1999).

He affirms this a legitimate insight of postmodernism in rejection of Enlightenment modernism, which is expressed in the secular ideology discussed above.

h. The lack of standard accreditation procedures in Canada.
On the website of the Association of Universities and Colleges in Canada (AUCC) we are told “Canada has no formal system of institutional accreditation” (http://www.aucc.ca/en/ifaqbody.html). In one sense this statement is accurate in that today there exist no national or regional accreditation options in Canada available to confessional Bible colleges and seminaries (such as Americans have grown to assume for decades).  However, since 1983 the Alberta Private Colleges Accreditation Board (PCAB) has provided an option in that province focused on liberal arts colleges that offer study programs in a minimum of ten disciplines, with a minimum of three each in Humanities, Sciences and Social Sciences (cf., http://www.pcab.gov.ab.ca/accredi4.htm). This means that several current AUCC member institutions with more focused academic programs would not qualify for PCAB accreditation. Currently several Alberta confessional institutions hold PCAB accreditation and several that hold accreditation with the Association of Theological Schools in the United States and Canada (ATS) and the Accrediting Association of Bible Colleges (AABC) do not hold PCAB accreditation.

In its document, “Postsecondary Education Systems in Canada: An Overview” the Canadian Information Centre for International Credentials (CICIC) makes the observation: “Most postsecondary institutions in Canada are publicly funded and offer programs that are fairly uniform in quality. This latter point helps to explain why there are no institutional accreditation bodies in Canada like those found in other countries.” (http://www.cicic.ca/postsec/vol1.overview.en.stm.) Note how this statement again ignores the confessional post-secondary education sector in Canada.

The Association of Accrediting Agencies of Canada (AAAC) lists among its objectives:

To represent the interests of professional education accrediting agencies to governments, professional bodies, educational institutions and the private sector; 

To promote the expertise of Canadian professional education accrediting agencies within and outside Canada; 

To monitor and investigate common issues related to accreditation and mobility of professionals internationally.
Unfortunately, to date this new organization (since 1995) has not yet included confessional education accreditation agencies like ATS and AABC. However, since AAAC is focused on programmatic professional accreditation agencies (e.g., those focused on architecture, nursing, engineering, physiotherapy, law, speech-language pathologists and audiologists, automotive repair, forestry, pharmacy, chairopractics, dieticians, etc.), it would seem inappropriate to expect that confessional institutional agencies like ATS and AABC would find a suitable home in AAAC.

The four most common means of “accreditation” held by the 141 “church-related” institutions in Rae’s 1995 study are: AUCC membership, some connection to an AUCC institution (e.g., federation, affiliation, teaching stations, or credit transfer arrangements), ATS accreditation for seminaries, and AABC accreditation for Bible colleges. Several institutions held several forms of such “accreditation.” Forty of these schools held none of these forms of “accreditation” at the time of Rae’s study. 

Repeatedly Rae notes “the lack of a systematic approach to accreditation in Canadian systems of higher education” (p.130). “Since there is no national system (and few provincial systems) of institutional accreditation (no ‘gold standard’) in Canada, ‘transferability of credits’ becomes a key factor for institutions, and public universities become de facto accreditation agencies, if they accept a degree, it is in effect, accredited” (p. 90). 

This lack of national or regional accreditation options in Canada leads to the irony that Canadian students from confessional institutions accredited by agencies like ATS and AABC that are recognized by the US Department of Education (USDE) and the Council for Higher Education Accreditation (CHEA) often are granted much better credit transfer options in US public institutions than they are offered in Canadian public institutions. Given that the institutional membership criteria of the Association of Universities and Colleges in Canada (AUCC) are complete in one page and that AUCC has no mechanism for the periodic academic review of its members, it is clearly not an accreditation agency de jure, even though de facto it serves as such. This observation was made to us in a January 1991 meeting at Providence College by former AUCC president, Dr. Arnold Naimark, then President of the University of Manitoba.  To date AUCC has not welcomed entrance to those few Bible colleges that have applied over the past 25 years. The reasons given for such denials have characteristically been along the secular ideological lines indicated above. Hopefully the day will come soon when AUCC opens its membership gates to some of the stronger Bible colleges that can demonstrate that they offer their students post-secondary education of an academic level comparable to most AUCC member institutions.

5. What kind of anomalous effects result from poor credit transfer policies in public universities concerning students from confessional institutions?
Consider the case of a First Nations woman who with her husband has fostered many disadvantaged First Nations children for decades and who holds a bachelors degree from a Bible college accredited by the Accrediting Association of Bible Colleges (AABC)
 and a masters degree in counseling from a seminary accredited  by the Association of Theological Schools in the United States and Canada (ATS).
 She was denied opportunities to serve as a registered counselor in her First Nations community because she lacks degrees from an AUCC institution. 

Another woman who with her husband has served the humanitarian needs of the unfortunate for decades with the Salvation Army similarly holds a bachelors degree from an AABC accredited Bible college and a masters degree in leadership and management from an ATS accredited seminary. She and her husband first had two children of their own, then adopted another six handicapped First Nations children. When she inquired about being admitted into a graduate native studies program at a Canadian public university, she was told that she might get enough academic credit transfer to begin her studies at that university part way through her freshman year of undergraduate studies. The reasons she was given for not being considered for direct entry into the graduate native studies program (where she and her graduate native studies professor at that same university desired her to continue her studies) were primarily related to the secular ideological perspectives indicated above. 

Had her undergraduate degree been from a regionally accredited US Christian university or Bible college and had her graduate degree been from an ATS accredited US seminary, this Canadian university graduate school might well have viewed her application for admission to the graduate native studies program quite differently. In effect her professional development for more effective humanitarian service in her own home and in her community was thwarted by the anti-confessional education prejudices of this Canadian university graduate school.

6. How can a case be made for public institutions’ adopting generous credit transfer policies for students from accredited confessional universities, Bible colleges and seminaries?

The following are some of the observations I have shared with various Canadian public universities in the past 28 years in dialogues concerning credit transfers from accredited Bible colleges and seminaries.

a. The vast majority of Canadian post-secondary institutions founded prior to the mid-twentieth century were founded as confessional institutions, in many cases with institutional missions and original philosophies of education not significantly different from today’s Christian universities, Bible colleges and seminaries. We ought to respect the heritages of those institutions, some of which are still consistent today with their original missions. If so, then we ought to be able to extend the same level of acceptance to students transferring from those Bible colleges who are doing quality education today as demonstrated by their achieving the only type of accreditation available to them: the Accrediting Association of Bible Colleges (AABC).  The AABC accreditation standards are articulated in their Manual. The same holds true for students transferring from seminaries accredited by the Association of Theological Schools in the United States and Canada (ATS).

b. Accredited Bible colleges or seminaries should be judged on the same basis as they would judged if they happened to be US regionally accredited Christian universities or colleges, which they would most likely be if they were located in the US, i.e., don’t discriminate against them because they happen to be Canadian. Note that most Canadian universities (though not all) grant full credit transfer to students from US regionally accredited schools, including Bible colleges, especially if they don’t have that red-flag word “Bible” in their name.
 However, in fairness, it should be noted that some Canadian universities seek quite consistently to grant no credit transfers from US confessional colleges either, whether or not they were regionally accredited. Perhaps some scepticism concerning the consistency of this practice is warranted.

c. Accredited Bible colleges or seminaries should be judged on the same basis as they would be judged if they happened to be Jewish, Muslim, Hindu or Buddhist schools, i.e., don’t discriminate against them because they happen to be Christian. Note that generally Canadian universities grant full credit transfer to students from Bringham Young University, Loma Linda University, Notre Dame University, Biola University, Westmont College, Wheaton College, and many other US confessional schools including those listed in the current AABC Directory and current members of the Council of Christian Colleges and Universities (CCCU), which is not an accreditation agency. However, again in fairness, it should be noted that some Canadian universities quite consistently seek to grant no credit transfer to students coming from Jewish, Muslim, Hindu or Buddhist confessional colleges either, whether or not those colleges were regionally accredited in the US. Again, some scepticism concerning the consistency of this practice seems to be warranted.

d. The Association of Universities and Colleges in Canada (AUCC) has recognized the legitimate place in a pluralist secular society like Canada for confessional higher educational institutions like British Columbia’s Trinity Western University, Alberta’s The King’s University College, Alberta’s Concordia University College, and Ontario’s Redeemer University College.
 The way AUCC now deals with this issue is to list these four members with an asterisk and a footnote that reads: “* institutions that require their faculty and/or students to subscribe to a statement of faith and/or related standard of conduct” (http://www.aucc.ca/en/memberbody.html). This way anyone interested to inquire concerning the member school can understand that this is a confessional school, which AUCC recognizes as offering a legitimate university level education – even if some in AUCC continue to feel uncomfortable with the presence in their midst of any confessional schools. 

Among the current (one page) AUCC membership criteria, one condition reads as follows: 

where an institution meets all other requirements for admission to the AUCC but requires adherence to a statement of faith and/or a code of conduct that might constitute a constraint upon academic freedom (as defined in Appendix B to the Notes on the Organization and Procedures of Visiting Committees), such an institution may nevertheless be admitted to the Association provided that the conditions of membership in that university community, including any sanctions that may be invoked, are made clear to staff and students prior to employment or admission as the case may be, and provided further that adequate procedures are in place to ensure natural justice in the event of alleged violations of any contractual arrangements touching such required statement of faith and/or code of conduct. (http://www.aucc.ca/en/aboutindex.html)

Trinity Western University’s President (since 1974) R. Neil Snider indicated to a group of us recently gathered on their campus that they wear their AUCC asterisk proudly, because they have nothing to hide concerning their shared confessional commitment. Their mission commits them to serve the Christian public with a top quality program of undergraduate and graduate education that respects all people’s cultural distinctives in a non-sectarian tolerant fashion while preparing graduates to make a positive impact for Christ on our national and global needs and opportunities for positive change.

e. Many AUCC secular universities have recognized the validity of confessional education by granting a variety of institutional affiliations, federations, approved teaching centre status, etc. to various confessional institutions. 

For example, the University of Manitoba has an “Approved Teaching Centre” relationship with several local Bible colleges; the University of Saskatchewan has an “Affiliate College” relationship with several local Bible colleges. In 1976 Harris noted that two-thirds of Canadian universities had affliates, most of which were church-related (Rae, 12).

Many AUCC secular universities have also recognized the validity of granting credit transfers to students coming to them from various Canadian and international confessional institutions that offer post-secondary education of university-level academic rigour. Unfortunately, others are still reluctant to do so, usually because of their secular ideological concerns.

As noted above, since the early 1970s the University of Waterloo has been actively recruiting Bible college graduates and undergraduates to transfer to any of their programs with quite generous credit transfer policies. In a 1997 graduation program it was noted that the University of Waterloo “currently enrolls more than a hundred high-calibre bible (sic) college students across several faculties.” The Universities of Manitoba and Saskatchewan in 1992 adopted policies to recognize AABC accreditation as bases for credit transfers from Bible colleges. Several other AUCC universities have followed the lead of these institutions in various ways. 

At the October 21, 2001 inauguration of a new president at Providence College and Seminary, the current University of Manitoba President, Dr. Emoke Szathmary, commented, “People who work at Providence have a commitment to teaching with the addition of teaching students to be Christ-like.” She added that since 9-11-01 people on a global scale are re-evaluating their priorities, and that faith-based institutions like Providence play an increasingly important role in society (Providence, 2001). In recent years the University of Manitoba has been granting credit transfer for some 150 courses from Providence College. Sadly, some Canadian universities are still committed to their anti-faith-based education prejudices.

f. A pluralist secular society like Canada should be able to grant freedom to faith communities like confessional schools’ supporting constituencies to band together voluntarily to form institutions of higher education that meet the needs of their communities. 

George Rawlyk’s research documents that Canada’s evangelical community constitues a major portion of the Canadian population. The very existence of Canada’s confessional universities, colleges and seminaries demonstrates that these Canadian faith communities find such institutions to be meeting the post-secondary educational needs of their communities better than are the secular universities. It would seem appropriate that these secular universities recognize and respect this fact by extending their recognition to the programs of confessional institutions by granting credit transfers and degree program recognition. 

The May 17, 2001 Supreme Court of Canada’s 8-1 ruling favoring Trinity Western University’s right freely to offer a teacher certification degree which the British Columbia College of Teachers ought to recognize, demonstrates this level of religious freedom in Canada, even in the realm of post-secondary education.  Unfortunately, some Canadian university faculty and administrators still refuse to appreciate such perspectives. Others dare to hope for more enlightened perspectives from them in the future.

g. Some level of integration of the professor’s personal commitments and perspectives inevitably enter almost every course taught at every post-secondary educational institution, including each of the secular universities with whom confessional colleges and seminaries dialogue. Some Canadian and American secular university personnel recognize this fact; others deny it. 

For example, at a meeting not long ago, one of the university committee members lamented in this context that till recently no candidate was able to secure an appointment in their economics department who was not a committed Marxist. At another university, I illustrated my point by telling of how my logic professor had repeatedly advocated atheism and hard determinism in a logic course I took at another nearby university. Some in the university committee replied that such never happened at their university!  Then one of their committee members came to my aid by sharing how his wife had faced negative discrimination repeatedly in an art history course (!) she took at that same university, because she did not support the militant feminist convictions repeatedly advocated by the professor (cf., Thiessen, 1993: 59-86; 175-242).

h. The primary concern regarding “academic freedom” and “indoctrination” is to ensure a spirit of free and open inquiry in classes where instructors and students honestly respect the personal worth of others who hold convictions with which they disagree. When (and to the extent that) university faculty and administrators get to know confessional college faculty and administrators personally, the former tend to come to understand that most confessional college faculty and administrators are as concerned to practice a tolerant spirit of free and open inquiry in their classes as are faculty at the typical secular university. In fact, the actual level of tolerant openness to respect honestly the personal worth of others who hold convictions with which they disagree varies considerably among faculty at every Canadian university and the same would be true in Christian universities, Bible colleges and seminaries. This tolerant openness is especially true at interdenominational non-sectarian schools where diverse denominational distinctives held by faculty and students encourage such respect for a diversity of viewpoints. 

A Christian theology of human dignity reinforces such tolerant respect for others who believe differently than we do, even if Christian faculty and administrators agree with the Bible to regard some behaviors as immoral and sinful. In a meeting with a secular university committee not long ago, I reported how one of my students in a theology course the previous winter commented in the last class how much he had appreciated the freedom to ask any question or make any comment he wished in the course, without fear of intimidation. He noted by contrast that he had consistently felt the opposite in his previous Religious Studies courses at a public university. When I concluded my comments on this matter, in the same meeting at the secular university, the chair of the university committee, a political scientist, responded: “Secular fundamentalism is most to be feared.” 

Is it fair even for Christians to characterize as “secular fundamentalism” (cf. Kutty, 1996) the doctrine (or ideology) that university level studies in religion and any other discipline is possible at a confessional institution only if its professors are free later to deny the basic faith commitments they affirmed at the point of their hire in accord with that institution’s mission? Confessing communities establish and support confessional institutions to serve their community’s educational needs. They naturally expect those institutions to continue to respect their basic faith commitments and institutional missions. Hence, the academic freedom policies of these institutions are not going to be identical to those expected by the Canadian Association of University Teachers (CAUT) and the current AUCC membership criteria recognize that fact. AUCC recognizes the legitimacy of the academic freedom policies of confessional institutions, as demonstrated by its admission of such institutions during the 1980s and the 1990s. The same observation could be made of all the US regional accreditation agencies.

During the three-year review of AUCC membership criteria in the early 1990s this issue received considerable attention, both by the confessional members of AUCC and by those who were zealous to ensure that no more confessional institutions would be allowed into this association in the future. In June, 1993 Trinity Western University (an AUCC member since 1984) submitted a proposal that this matter be addressed in the revised AUCC membership criteria with the statement: “It [the applying institution] has demonstrated commitment to freedom of academic inquiry, and has in place effective policies and procedures for upholding this freedom, as appropriate to the mission of the institution.” In its commentary on this aspect of their proposal, TWU argued that this approach affirms that pluralism is an essential fact of Canadian society and that all AUCC members need to accept 

... that pluralism is a valuable characteristic of the system of higher education in Canada. …however, that pluralism is not an inviolable ideology to be imposed on every group within the whole. Such a policy does not defend but rather stifles pluralism through the imposition of a monolithic social philosophy that under a noble name threatens to extinguish diversity. 

Others in ARUCC may also be concerned if secular ideology stifles pluralism among Canadian institutions of higher learning through the imposition of its monolithic social philosophy that under a noble name threatens to extinguish diversity of postsecondary institutions.

The current AUCC membership application process requires applicant institutions to provide among other documents: 

4) a statement of purposes consistent with the applicant institution’s mission, and appropriate to a postsecondary education institution, and an outline of academic and fiscal plans for achieving these purposes; 

5) a statement that the institution conforms generally to the principles contained in applicable AUCC statements (e.g., academic freedom and collegiality). (http://www.aucc.ca/en/aboutindex.html)

Note that no secular ideological type of academic freedom statement is required.

i. It seems apparent that the best way to avoid “indoctrination” in any institution of higher learning, whether secular university, Christian university, Bible college or seminary is to work hard at the practice of “responsible advocacy.”  

This implies urging faculty to be quite transparent about what they believe and why on the issues of their courses while representing competing viewpoints on those issues as fairly as possible, including the alleged weaknesses of their own preferred positions. This is not easy to do and is practiced somewhat imperfectly in all institutions of higher learning, whether secular university, Christian university, Bible college or seminary.

j. If secular universities are seriously contemplating the granting of credit transfer or degree recognition or some other recognition arrangement to confessional institutions, in my view, they can appropriately ask for copies of the confessional institutions’ policies on academic freedom, tenure, termination and grievance. These policies need to be true to the confessional school’s mission including confessional integrity, while being as palatable as possible to the critics of confessional education, probably some of whom confessional institutions will never satisfy, nor should they expect to do so. Hence, it is likely unrealistic politically to expect all Canadian universities to recognize confessional college and seminary academic credits, given their ideological perspectives. Unfortunately, those anti-confessional perspectives still rob some segments of Canada’s needy public of the humanitarian services that many graduates of Canada’s better confessional universities, colleges and seminaries could provide them, if their academic credits were better recognized by more of Canada’s higher education elites.

k. Secular university faculty in disciplines like philosophy, English, history, and the social and natural sciences are sometimes as opposed ideologically to their university’s cooperation with confessional schools as are faculty in Religious Studies. 

Their motivations for such opposition vary, but in my experience most of them tend to react negatively to the confessional college faculty’s “shared philosophical perspective” and lack of radical academic freedom such as they enjoy and consider fundamental to university level education. This observation suggests that secular ideology needs critique in disciplines beyond Religious Studies, if students from confessional schools are to be dealt with fairly concerning their credit transfer requests.

l. If secular university personnel would responsibly inform themselves concerning the actual level of tolerant critical inquiry and academic freedom that occurs regularly in the better faith-based or confessional institutions they may well be positively surprised at what they might discover in this regard. 

In his address to a conference sponsored by the American Association of University Professors (AAUP) on “Academic Freedom at Religiously Affiliated Institutions,” George Marsden of Notre Dame compared his 20 years of teaching at a confessional college (Calvin College) with his experiences on the faculty at the University of California at Berkley. “All in all,” he argued, “I was pretty sure the best students at Calvin were getting as good or better an education as were the best at Berkley” (emphasis his) partly because since the majority of students agreed with the faculty on first, second and third principles they could have strong and creative debates on higher principles at Calvin.  In contrast, at Berkley most debates were stifled by a reduction to differing first principles. He lamented that confessional education is “virtually unknown” in mainstream academia, especially “the integration of faith, learning and life.” Naturally, he was troubled that in mainstream academia too often such issues “were simply dismissed as ‘religious’ and therefore passé, irrelevant and unprofessional” (Marsden).  

Marsden’s review of AAUP’s past discussions of academic freedom included a comment that the 1996 decision of AAUP not to prosecute academic freedom cases in confessional institutions “is an important step forward in taking seriously the legitimacy of religious pluralism in education.” It seems that CAUT has yet to take that important step forward in Canada. Marsden argued that the time has come to question the old “academic orthodoxy” that “an authentic seat of higher learning must be ‘free’ from any religious or ideological restraints.” He noted that at the dawn of the twentieth century there was an unwarranted enthusiastic expectation that science was unbiased and non-sectarian, and so would surely defeat religion and other prejudices, and hence unite society and ensure social progress, unlike religion which divides society and retards social progress. Since the 1960s such hopes for moral progress coming from universities, government, media or business have been in shambles, Marsden observed. Hence, he argued that we should rethink the cultural role of confessional colleges, which he believes are often “better at producing morally responsible citizens than the giant universities.” He noted that one of the oldest meanings of “academic freedom” is “that educational institutions should be able to set their own standards, free from undue outside interference.” Such insights need serious discussion in ARUCC.

Unfortunately the prevailing “old academic orthodoxy” of secular university educators sometimes means that university educators who do not share the secular worldviews of their colleagues are not as free to share their personal worldviews as their secular colleagues might imagine. As Beth McMurtrie notes in a May 24, 2002 article in The Chronicle of Higher Education, “all colleges, even secular ones, impose some limits on academic freedom.” She illustrates by citing J. Paul Sorrels, Vice President for Academic Affairs at East Texas Baptist University who reports that colleagues in state universities report that they are not free to show their students how their personal faith relates to the academic subjects they teach. “So my question is,” reports Sorrels, “who has the real academic freedom?”

No doubt there are other helpful responses to this ideological difference between the prevailing “old academic orthodoxy” of secular university educators and the confessional institutions that we might learn even in this ARUCC session from others who have wrestled with this matter. 

7. What criteria might help public universities decide from which confessional institutions they should consider requests for credit transfer?
Obviously, not all confessional institutions are created equal. Some are primarily one-year wilderness adventure schools with some Bible study mixed in and with very little expectation of student library research and very small resource collections to support such. Others offer a wide range of university-level undergraduate and graduate degree programs with substantial expectations of student library research and substantial resource collections to support such in their curricular areas. Some of these are already AUCC members and as such enjoy wide acceptance of their credits for transfer. Others are not.

Since 1938 North America’s better seminaries have sought and gained accreditation through the Association of Theological Schools in the United States and Canada (ATS). ARUCC members ought to recognize credits earned in these seminaries as being equally eligible for credit transfer to and degree recognition at their universities and colleges as those from any AUCC member institution.

Since 1947 North America’s better Bible colleges have sought and gained accreditation through the Accrediting Association of Bible Colleges (AABC). ARUCC members ought to recognize credits and degrees earned in these Bible colleges as being equally eligible for credit transfer to and degree recognition at their universities and colleges as those from any AUCC member institution.

Since the early 1970s the University of Waterloo and Wilfred Laurier University have designed their Bible college credit transfer policies based on the college’s “Candidate” or “Accredited Member” status with the AABC (no credit transfers from non-AABC Bible colleges or from AABC “Applicant” schools). Since 1992, the University of Manitoba and the University of Saskatchewan have had somewhat similar practices, except that they have thankfully not adopted the 50% discount practices of the University of Waterloo and Wilfred Laurier University whereby the maximum that any student can transfer is limited to 50% of the total credits taken at the Bible college.

The policies of the University of Manitoba and the University of Saskatchewan include common elements such as:

Applicants who have completed 30 credit hours or more at an institution which is affiliated with an AUCC member institution, or at an institution which is accredited by the AABC, must meet the minimum standing stated and will be considered for transfer of credit as follows:

Admission:

a. A cumulative grade point average of C+ or higher in the program of studies.

Transfer of Credit:

b.  A minimum grade of C has been attained in any course for transfer credit consideration.*

c.  A maximum of 18 credit hours for courses in Religious Studies.

d.  A maximum of 60 credit hours of transfer credit to be allowed.**

e.  Courses in church education, church administration and pastoral studies, or courses intended to promote a particular doctrinal or denominational allegiance will not normally be recognized for transfer of credit.

Applicants who have completed less than 30 credit hours will be considered for admission on the basis of high school courses and may be eligible for transfer of credit under the conditions of a., b., c., and e. above.

Note:  *Possible credit is based on a course by course evaluation by the academic unit teaching in that discipline.

          **Students from Bible colleges should not be considered as being admitted to a second degree program.

Only those courses which are acceptable as transferable to the University of Manitoba/Saskatchewan may be used to fulfill minimum credit hour and course prerequisite requirements for admission to professional faculties/schools.

Other models exist in Ontario, Alberta and British Columbia, where individual courses have been articulated by various accredited Bible colleges with various public universities. These arrangements are published in their respective “Guides to Credit Transfer.” 

British Columbia’s Transfer Guide is available at: http://www.bccat.bc.ca.  

The mandate of the British Columbia Council on Admissions and Transfer (BCCAT) is to facilitate admission, articulation and transfer arrangements among the colleges, university colleges, institutes, the Open Learning Agency, and the universities within B.C. Specifically, the Council encourages the post-secondary institutions to develop policies that facilitate transferability of post-secondary credit courses so that credit can be applied toward baccalaureate degrees in all degree-granting institutions.

Unfortunately, to date the British Columbia Transfer Guide lists only credit transfer arrangements between BC’s Colleges of Applied Arts and Technology and the BC universities. Hence, this site still does not list any credit transfers from confessional colleges -- other than Trinity Western University. Hopefully, this gap can soon be filled.

The Alberta Council on Admissions and Transfer was established in 1974 to facilitate transfer agreements among post-secondary institutions in the province. Its current guide is available at https://phoenix.edc.gov.ab.ca/taars/public_site/. The current Albert Transfer Guide lists under “Private University Colleges:” Augustana University College, Canadian University College, Concordia University College, Nazarene University College, The King’s University College, and North American Baptist College (which in recent months has changed its name to “Taylor University College and Seminary” and been granted PCAB accreditation); under “Other Private Colleges” listed among others is Rocky Mountain College. Of Canada’s post-secondary credit transfer guides, currently this Albert Transfer Guide seems to be the most inclusive of Canada’s confessional institutions, though it does not list all ATS and AABC accredited institutions. The Alberta Private Colleges Accreditation Board’s web site http://www.pcab.gov.ab.ca/ lists accredited 3-year and 4-year degree programs at seven accredited colleges, the above named six of which are confessional.

The Ontario College-University Transfer Guide is available at: http://www.ocutg.on.ca/.

It, unfortunately, to date lists only credit transfer arrangements between Ontario's Colleges of Applied Arts and Technology and the Ontario Universities. This database does not contain course to course transfer information, nor does it contain information about university to university or college to college transfer. Hence, this site still does not list any credit transfers from confessional colleges to the Ontario Universities. Again hopefully, this gap can soon be filled. The College-University Consortium Council (CUCC, cf. http://www.cou.on.ca/cucc/) held a fact-finding forum March 25, 2002 with a view to generating new directions in “seamless transfers.” The CUCC mission is: “To facilitate, promote and coordinate joint education and training ventures that will: aid the transfer of students from sector to sector; facilitate the creation of joint programs between colleges and universities; and, further the development of a more seamless continuum of postsecondary education in Ontario.” One can hope that soon the CUCC will appropriately represent credit transfers from confessional colleges to the Ontario Universities as well. 

An April 17, 2001 news release from the Ontario Minister of Training, Colleges and Universities announced that a new Postsecondary Education Quality Assessment Board (PEQAB) has been established to advise the Minister “on the suitability of new degree programs, including college applied degree programs, those offered by out-of-province institutions and by any private institutions located in the province. One of the Board's first tasks will be to develop rigorous academic and institutional criteria, using current standards from Ontario and other relevant jurisdictions.” Hopefully the PEQAB might yet see the wisdom of recognizing accreditation with ATS and AABC as serving its purposes for confessional institutions “from Ontario and other relevant jurisdictions.”

Discussions are currently underway in several provinces in hopes that various public universities will soon recognize various accredited Bible college undergraduate degrees for direct entrance into those universities’ professional faculties/schools. I envision that these discussions will prove successful in the near future. This paper would only encourage such outcomes, without in any way jeopardizing these negotiations.

ARUCC members should note that two other evangelical confessional college and seminary fellowships in Canada serve no accreditation functions. Since 1959 the Association of Canadian Bible Colleges (ACBC) has focused on networking and professional development among its administrators and faculty. Of its current 37 member colleges, 18 hold AABC accreditation and another 3 are currently at the “Applicant” or “Candidate” stages of the AABC accreditation. Of the balance 16 current ACBC members, some hold provincial degree-granting charters and/or have credit transfer articulation agreements with one or more AUCC member institutions. These16 current ACBC members that are not AABC accredited were among the 40 “church-related” but unaccredited institutions in Rae’s 1995 survey. As the current ACBC president, I have no hesitation to suggest that ARUCC members consider most generously for credit transfer students from AABC accredited institutions, though they may also wish to consider credit transfer requests from students from institutions not currently accredited by AABC, if comparability of academic rigour can be demonstrated. In a May 27, 2002 conversation in the AUCC offices with AUCC Corporate Secretary, Rosemary Cavan, she noted that (like ACBC) AUCC is also not an accreditation agency, though she recognized how it served de facto as such.

Also, a new group referred to as the Christian Higher Education Roundtable (CHED Roundtable) is currently in the formation process under the umbrella of the Evangelical Fellowship of Canada (EFC). Full membership in this group is restricted to accredited Bible colleges, liberal arts colleges and universities, and seminaries. It also serves no accreditation functions

8. What criteria and procedures might help public universities articulate courses to be recognized for credit transfer?
The following is the text of suggested guidelines that I have already shared over the past decade with four Canadian universities. At each of these occasions the following guidelines were received with expressions of great appreciation from the receiving university officers. The assumption here is that Bible College Y holds AABC accreditation and Seminary Z holds ATS accreditation. I offer these here for ARUCC-member consideration with potential implementation at AUCC institutions across Canada.

A.
Basic Perspectives
1.
In our understanding, when U of X course evaluators consider articulating for credit transfer individual courses from Bible College Y and/or Seminary Z they would do so according to the normal criteria and procedures employed by that university’s evaluators in articulating courses for credit transfer from any other recognized university-level institution.  

2.
In our understanding, credit transfer decisions need to focus on the quality of instruction received by the student previously, the comparability of the course content, and the student's educational objectives.  Only the first two of these concerns can be addressed in the process of course articulation.

B.
Specific suggestions concerning course articulation criteria and procedures from Bible College Y and/or Seminary Z

1.
Each course might be considered on the basis of the following materials to be submitted by Bible College Y and/or Seminary Z to the U of X:

a.
A complete course outline or syllabus which describes in reasonable detail: 1) course objectives; 2) reading, writing and other study requirements, including main text(s) used; and 3) student testing and grading procedures basically described.

b.
A complete curriculum vitae or resumé of the instructor's academic credentials in sufficient detail to allow for a fair evaluation of the suitability of these credentials as background for providing a creditable university-level of instruction in the course under review.

c.
Such additional documentation as the reviewing department may consider necessary to form a reasonable evaluation of the academic merits of the course under consideration.

2.The criteria for acceptance or denial of the requested credit transfer of particular courses presumably should be generally those in current prevailing practice at the U of X, e.g.:

a.
Normally, it is expected that a course would be approved for credit transfer only if the instructor holds at least a master’s degree in the discipline in question -- unless special professional competence in the particular field can otherwise be demonstrated. Note that Bible colleges generally do not follow common university practice in the use of graduate assistants to teach freshmen and sophomore undergraduate courses.

b.
Normally, for an approved course to be granted credit transfer as a substitute for a particular university course, the department needs to be satisfied that the instructional materials of the transferring course have sufficiently covered the essential elements of the university course to which it is credited, within the bounds of latitude generally recognized among comparable AUCC member institutions or foreign regionally accredited institutions (with due recognition that Bible College Y and/or Seminary Z may already have similar credit transfer arrangements with several other universities).

c. In the case that the U of X evaluators consider the requested course to be of acceptable academic depth and breadth, but not of sufficient parallel to a particular U of X course to grant credit transfer for that specific U of X course, then “unallocated credit” could be granted in the department, either with or without a notation that such unallocated credit “may not be held with” a given U of X course. In such cases it would be helpful to Bible College Y and/or Seminary Z if the evaluators offered Bible College Y and/or Seminary Z either: 

1) an opportunity to have the Bible College Y and/or Seminary Z instructor for the course in question and/or the Bible College Y and/or Seminary Z Dean meet with these evaluators to consider potential revisions to the course, or 

2) a statement describing what revisions to the Bible College Y and/or Seminary Z course in question might be helpful in pursuit of future recognition of the course for transfer to a specific U of X course number. 

This provision recognizes the difficulty experienced by students who receive significant numbers of such “unallocated” credit transfers.

c. In the case that the U of X evaluators consider the requested course not to be acceptable for credit transfer for any reason, then it would again be helpful if the evaluators offered Bible College Y and/or Seminary Z either: 

1) an opportunity to have the Bible College Y and/or Seminary Z instructor for the course in question and/or the Bible College Y and/or Seminary Z Academic Dean meet with these U of X evaluators to consider potential revisions to the course, or 

2) a written statement describing what revisions to the Bible College Y and/or Seminary Z course in question might be helpful in pursuit of future recognition of the course for transfer to a particular U of X course.

9. How might we conclude this part of this ARUCC discussion of this issue?
I suggest a final anecdote. After hearing one Religious Studies professor’s extended impassioned speech on how our confessional college’s committed approach to the study of religious matters was so radically different from their university’s pluralist detached observer (“academic, scientific, critical”) study of this area of human experience, his department chair turned to him with the observation: “These people are just being Christian, and there is no crime in that!” When I referred to this exchange a few months later in an office dialogue with their Dean of Arts, his response to me was, “Al, I don’t mind your being Christian; what troubles me is that you are so overwhelmingly so!”

Thankfully, many secular university faculty and administrators recognize the legitimacy of confessional postsecondary education even in Canada, even in our time. Sadly, some still do not. Hopefully, increased dialogue between these two Canadian educational communities can yet improve the level of mutual respect and understanding between them for the benefit of both of their student bodies and the enrichment of the Canadian multi-cultural mosaic. ARUCC might be in a position to facilitate such dialogue. The invitation to present this paper at this conference and the discussion to follow is encouraging to me and my colleagues in the Canadian confessional education community who share these concerns.

NOTES

	� AABC is recognized by the United States Department of Education (USDE) and the Council of Higher Education Accreditation (CHEA) as an approved professional education accreditation agency to accredit undergraduate programs.


	� ATS is also recognized by the United States Department of Education (USDE) and the Council of Higher Education Accreditation (CHEA) as an approved professional education accreditation agency to accredit graduate programs.


	� Note the 24 regionally accredited Bible colleges listed in the current AABC Directory plus the 90 confessional US Christian liberal arts colleges listed in the current Directory of the Council of Christian Colleges and Universities (CCCU). 


	� All of these, except Concordia, are the three Canadian members of the 93-member CCCU. Several Canadian Bible colleges are also Affiliate Members of CCCU, but they are denied full membership in CCCU for their lack of membership in AUCC.
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